Summary of revisions to Australian Montessori National Curriculum for V2 (2025).

2011 version MNC Key Updates Rationale
STRUCTURE: e In 3-6, some aspects of sensorial exploration from the original
PDF version 2011 version have been broken up into separate columns; some re-
Online 2025+ ordering of the KSUs in Fundamental Life Skills; Removal of
“Develop a sense of aesthetics”
e Addition of codes for sections Improved accessibility to educators who are creating planning
e Mapping templates to cycle/sub-planes(available to members) documentation.
e Whole curriculum available online (general access) Accessible to everyone globally (with internet access)
e Addition of Cycle 5 15-18 years across all learning areas.
SCOPE Extension beyond initial application (2011 had recognition for English, | Provide greater guidance and support to schools and centres when
Mathematics, Science and History, into all learning areas (excepting adopting the Montessori framework for registration and accreditation
LOTE) with greater depth and details in the 12-18 years curriculum.
LANGUAGE > 3-6 years: » More clearly articulating the work that is being done in a
e Spoken Language/Vocab enrichment: extending language Montessori 3-6 years room
6-9 yrs diversity including that of First Nations and Asia-Pacific neighbours
9-12yrs e Inclusion of 1.LA.010.08 “Identify some features and patterns of
12-18 years

songs and poetry and create their own”

e Rhyming words, alliteration etc (AC9EFLY09)

e Inclusion of:
- recognise and read puzzle words (sight words) 1LA.020.04
- Develop handwriting skills to form lower case and upper-case

letters 1LA.020.06

e Explore the importance of images in texts to add meaning
(1LA.050.05)

e Use comprehension strategies including visualising, predicting,
summarising, questioning etc (1LA.080.02)

e Specification of reading in a variety of print and screen modes
(1LA.090.01)




> Response to texts particularly regarding authorial intent e.g.
purpose and language choices. This modification occurs from
Cycle 2 upwards and includes the addition of specific reference
such as that highlighted in green in these examples:

2.LA.100.12}Identify the work and the effect onmeaning of still and

moving images used in literary texts, including:
e elements of images and their composition
e use of size, shape and colour
e links between words and images
e links between character description, actions, reactions and
thoughts

» 2.LA.100.01: Experience and
literature

a variety of quality children’s

2.LA.100.06: Understand _ explain the effects of some of
the features of a literary text on meaning

2.LA.120.01: Recognise-and-explore Explore [ their writing a variety of
literary texts in a variety of forms, including:

e prose, plays, narratives

® poetry, chants, rhymes and songs

e text, images, multimedia
[ J

paper-based texts, film @nd graphic novels, still images and
multimedia

3.LA.090.09: Researeh |dentify the figures of speech used in literary
texts and examine their effects on meaning:...

e.g. “Experiment” instead of explore, experience and understand
3.LA.030.01; Read and use multisyllabic words

Changing empbhasis in understanding of textual structure, purpose
and language choice

Language has been tightened to clarify the command term and
the focus of the teaching and learning

Language between the planes has been tightened to more clearly
show progressions and to articulate more precisely




3.LA.090.05 Develop detailed understanding in reviewing and
discussing diverse literary texts with reference to:

® purpose, intended or implied
e structure, including chapters, headings and subheadings
e audience

e characters

e settings and context
e use of dialogue and reported speech
® language features
® tension

e figurative language

e identifying bias

e topics, themes and plots
3.LA.090.10 Explore and analyse...

> New content: 3.LA.090: Reading and Viewing Literary Texts

.02 Identify and compare the structures and language features of
literary texts with different purposes and understand how these
elements impact on meaning

.03 Recognise connections between stories, settings and other
features in a variety of literature which reflects diverse contexts and
perspectives, including works by First Nations authors

» Cycle 4:

e Addition across relevant areas of more targeted analysis of

structure, language and language devices, intertextual
references, context and purpose etc in texts (4.LA.010.05,
.06 etc)

e Addition of more Activities and Resources:
- particularly those relating to First Nations content and
knowledge
- provision of more detail overall especially regarding
analysis

New content: Cycle 3; Reading and Viewing Literary Texts 3.LA.090
to maintain consistency across the planes

More Activities have been built in to explore and provide choices
etc




e Elaboration of command terms e.g. 4.LA.030.10:
Recognise and discuss the effect on meaning of the
elements of a literary text, including...

MATHEMATICS

6-9 yrs
9-12 yrs
12-18 years

Overview statement and introductions for all planes have
been modified and updated

Addition of resources for all planes (See Innovation Lab at TME

2025)

From Cycle 2, more suggestions have been built into the
Activities

Some outcomes have been borrowed from the AC (parts of
3.GM.080.02 & .03 “Describe and perform translations,
reflections and rotations of shapes, using dynamic geometric
software where appropriate; recognise what changes and
what remains the same, and identify any symmetries”
Clarification of the instruction ie “Describe and investigate...”

The use of digital tools has been written in from Cycle 3 into
Activities and the inclusion of a separate section: 3.MA.220

Cycle 4:

e Addition of Use of digital tools Use digital tools to show
and help explore the effect of manipulating variables

e 4.MA.190. 04 Explore the role of error and estimation in

measurement
e Addition of further Activities
Cycle 5

e Addition of further Activities

e Inclusion of real-world application in KSUs e.g.
5.MA.080.01: Solve practical problems applying
Pythagoras’ theorem

» Mathematical process, so integral to Montessori practice, has
been made more visible and explicit. Additionally, as has the
mathematical modelling, real-world applications of
mathematics (through word problems and real experiences)

» Provide teacher guidance

» To provide more options and choice

» These are necessary to show alignment to the AC

» Importance of building in access to digital technologies to
reflect the changing skills and experiences required of learners

» To more clearly articulate for teachers the real opportunities
of building knowledge and learning



https://padlet.com/maraweitzman/innovation-lab-at-tme-2025-rdr0u9bs6ddh9qwm
https://padlet.com/maraweitzman/innovation-lab-at-tme-2025-rdr0u9bs6ddh9qwm

e More specific reference and guidance to Chance and
Probability 5.MA.100 in KSUs and Activities and in
5.MA.110: Data Representation and Interpretation

PHYSICAL
SCIENCES/CULTURAL
SUBJECTS

Physical science: Inclusion of “Develop awareness of the
purpose of digital devices and systems” (1CU.030.04)
Geography: Addition of “...inclusion of First Nations peoples

To more clearly emphasise the changing focus in the
educational landscape
To more clearly articulate the importance of culture in the

3-6 years wisdom regarding our land etc (1CU.080.06) Australian context
History: Explore the interrelatedness of all people and their To more clearly articulate the development of a holistic and
experiences and all things on earth over a period of time global approach in understanding their world

SCIENCE Tightening of language across planes especially regarding ATSI To reflect the broader scope of understanding and
references e.g.2.5C/030.01 changes from Aboriginal and interweaving of country, culture, language and social and

6-9 years Torres Strait Islander boundaries in comparison to Australian nation groups

9-12 years states and territories changes to Aboriginal and Torres Strait

12-18 years Islander language, social and nation groups and boundaries Accuracy of terminology required eg "Cold and heat" described

alongside Australian states and territories

2.5C.060.03 Language is more specific eg “cold and heat”
replaced with “thermodynamics”; clarification of what are
considered as forces; 2.5C.100.01: Electromagnetic radiation
instead of visible and invisible heat; Not 5 kingdoms of life
2.5C.130.03

Cycle 3: command terms clarified and firmed up e.g. “review,
consolidate and extend...”

Additional activities through all planes

Cycle 4: Addition of Science Skills to begin the document;
insertion of maps and data

as forces/laws — they are not. » "Cold" is not a physical quantity; use
"low thermal energy". » "Three states of matter" is outdated —
should include additional states such as plasma and Bose-Einstein
condensates. * "Sound energy" is not relevant in cosmic formation
due to the vacuum of space. ® Volcanoes and water vapour are
geologic/weather phenomena, not cosmological; Refer only to real
forces: gravity and inertia (not technically a force), and centripetal
force.

Language has been tightened to clarify the command term

and the focus of the teaching and learning

More Activities have been built in to explore, provide choices
etc

To place emphasis on these skills as applied to learning; to fill
previous content gaps

HUMAN SOCIETY AND
ITS ENVIRONMENT

Cultural knowledge and Indigenous Cultural and Intellectual
Property protocols are embedded throughout (See below The
Arts)

There was a need for the MNC to reflect more distinctly the
changes in understanding of culture and curriculum
particularly in relation to First Nations’ cultural understanding.
ICIP protocols are an AC requirement




Y V V

Inclusion of Schematic for Adolescent program
Specific mention made of key events and places
Revised Introduction to History and the Humanities 12-15
years: References made to:
“local and immediate references are accessed as
experiences for learning wherever possible”
- Explanation of what is meant by key lessons
- Aims of the 12-18 years HASS curriculum have been
reviewed
Progressions communicated more clearly especially across
Cycle 4 and 5
More guidance by way of elaboration e.g. 5.HH.04.01:
Superannuation: how it works, benefits and challenges;
Human resources/People and culture: guidelines and role;

Ethical practice

Financial literacy as well as environmental and Human
Wellbeing elaborated upon

Occupations are broadened

» To give educators greater guidance

» To better reflect the broader learning opportunities available

for children/adolescents

THE ARTS

3-6 years:

1.CA.070.01 extended to include natural and man-made
elements etc 1.CA.070.02: ...extension of “and share their
discoveries with others”

1.CA.070.03:extension to include “ First Nation and rock art
and changes in art over time”.

Inclusion of KSUs for Drama and Media Arts

Cultural knowledge and Indigenous Cultural and Intellectual
Property protocols are embedded throughout. The 2025 MNC
embeds cultural safety, Indigenous knowledge protocols, and
ICIP considerations into the curriculum’s structure, language,

» To provide greater guidance for teachers; to reflect

contemporary terminology; to show updates to curriculum
and importance of technologies and multiliteracies

In the 2011 version, intellectual property and cultural
protocols were articulated primarily as copyright and
acknowledgement issues. There was a need for the MNC to




and expectations. This is made more explicit and more
protective with examples spread across The Arts and HASS
most specifically, but present at times in Language arts,
Physical and Life Sciences, Occupations.

Recognition of Aboriginal and Torres Strait Islander knowledge
systems has been made more explicit in examples such as
culturally safe language, and on guidance on respectful
engagement. Importantly, although Australian in context,
applicability exists across all cultures with examples in
Mathematics (See overviews), the Arts and HASS.

ICIP (Indigenous Cultural & Intellectual Property protocols) is
now embedded through curriculum language, expectations for
respectful use of stories, images, artefacts, and community
knowledge. Recognition that Indigenous knowledge is not
“content” but living culture is made more explicit.
Engagement with indigenous communities has moved from
optional to an ethical requirement with emphasis on
co-design, consultation, and community-led knowledge
sharing. There is guidance for teachers with stronger cues for
culturally responsive pedagogy and ethical sourcing of cultural
materials.

> Specific inclusion of media arts across all learning planes

reflect more distinctly the changes in culture and curriculum
particularly in relation to First Nations’ cultural understanding.

» To reflect the changing nature of society and the culture in
which the children/young adults live; Multiliteracies and
multimedia feature significantly

HEALTH AND PHYSICAL
EDUCATION

» 3-6 Years: 1.PE.020 changed to “Health Awareness and Safety”
rather than Health

THE TECHNOLOGIES
DESIGN (DE) &
DIGITAL (DT)

» Overview statements have been created for all learning planes
and explicit mention throughout learning areas in Outcomes,
Activities and Materials and Resources

> The need for greater articulation around the Technologies
which has evolved significantly from the 2011 to the 2025 version,
with stronger emphasis on ethical and purposeful technology use, and




For 0—6-year-olds the focus remains on real tools, concrete
experiences, and purposeful work with minimal reference to digital
technology and continued emphasis on movement, and real-world
goals. Recognition of the use of materials to prepare children of this
plane (and older) for mathematical, computational and Al
competencies has been highlighted.

The integration of technology through projects (e.g., tool use, model
making) for the 6-12 years has been extended with clearer
expectations for digital citizenship and wellbeing, design thinking,
competencies, ethical innovation, and sustainability. Developed again
through progressions (and complying with the AC’s prescribed
contexts and designed solutions contexts) enterprise and design
projects are encouraged as is independence and real-world
application.

Innovation, entrepreneurship, and ethical tech use, alongside co-
design with community and industry partners are built upon
culminating in the Adolescent Occupations and opportunities for
adolescent valorisation.

more explicit guidance for adolescent innovation and enterprise (DE).
2025 version reflects contemporary challenges like Al, sustainability,
and extends grace and courtesy into ethics, digital wellbeing and
digital citizenship, while maintaining Montessori’s philosophical
grounding.

This broadened scope and urgency places technology as integral to
culture and society; framed within Montessori’s call for education to
reflect the culture in which children develop. There is a movement is
from passive exposure to active creation where students are expected
to engage in purposeful, ethical, and community-connected design.
The curriculum structure for this learning area has been integrated
across learning areas and has been formalised and expanded with a
clearer scope and sequence.




